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ABSTRACT 
The bacKground of a learning disabled student is 
profiled with speciffc details of his varied educational 
� 
programs. Included rs a review of 1 iterature concerning 
learning disabilities as they relate to self-concept, 
writing attitudes, ability and overalf achievement. 
The purpose of this case studyl was to investigate the 
relationship of R' i self-concepf to�ii writi�g disability 
and his non-ach'i evemen t in school • Fam i 1 y hi story, 
,.,. 
educatioal placemen�s, academic, standardized, and 
diagnostic tests as well as anecotal comments were reviewed 
in an attempt to breaK down his pattern of failure. 
There appears to be a strong corre 1 at' ion b1e tween R' s 
' 
achievement level and his lacK of academic self-esteem. 
Although many attempts have been to remediate the writing 
disability and reduce the writing anxiety, R has not been 
receptive. Until R is willing to tacKle this head-on, there 
! 
appears to be 1 ittle chance of reversing the pattern. 
Further research into young students' perceptions of 
their academic abilities, the development of self-esteem 
groups, and alternative teaching strategies was suggested • 
Appendices include samples of R's writing, strategies 
for lessening writing anxiety, and tips for helping students 
with writing anxiety. 
i i i 
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CHAPTER I 
INTRODUCTION 
Statement of Problem 
R is a 16  year old high school student who has spent 
his entire educational career as a non-achiever. As early 
as first grade, teachers recognized R�s ability but were 
unsuccessful in motivating R to put anything down on paper. 
R was placed in a variety of educational programs throughout 
elementary school in hopes of discovering an appropriate 
placement to meet his educational needs. Nothing brought 
the results that were desired. After completing two years 
of high school, R has earned just 5 1 /2 credits. He is 
looKing toward a lengthy stay at this level or toward 
becoming a drop-out statistic. 
As stated by Meyers ( 1 987>, learning disabled students 
such as R display many socio-emotional problems including 
schewed social perception, poor self-concept and lack of 
motivation. These problems are so intertwined with academic 
frustration, that it is difficult to determine whether a 
specific learning dysfunction or a lack of self-confidence 
is at the root of R�s non-achievement. 
of the 
The purpose of this case study is to describe and 
interpret the background and experiences of this adolescent, 
1 
he 
Purpose Study 
underachieving, learning disabled student with above average 
ability. R�s writing disability has been a factor in his 
development of avoidance techniques ( almost to the point of 
non-function) to protect his ego from the reality of not 
being able to measure up to others. A secondary purpose of 
this study is to determine the relationship of his writing 
apprehension to his self-concept and to his overall writing 
and achievement levels. Through this research, potentiallly 
an educational plan to better meet the emotional and 
educational needs of R may be established. 
Definitions 
The Key terms used within this report are defined here 
an attempt to clarify the context in which the terms are 
used. 
Rosenberg states,as cited by Searey ( 1 988>, that 
self-esteem is a measure of how one feels about himself and 
his value. His self-concept is the mirror image he sees 
reflecting this perception. Searey also cites Coopersmith 
( 1 967) and Schilling ( 1 986) when identifying four components 
of self-esteem. In order for a person to develop positive 
feelings about himself he must 1 )  feel that he is capable; 
2) feel that he matters to other people; 3) feel that he has 
power over what he does; and 4) feel a special uniqueness 
and worth < page 454>. 
2 
Self-c9ncept/5elf-esteem 
Academic 
Crandall, etal ( 1 962) felt that children�s feelings of 
potential success in academic areas were directly related to 
their actual achievement. A child�s perception of how his 
abilities measure up to others academically is the indicator 
of how strong his self-concept is in this specific area. 
Irmscher, as cited by Alley and Deshler ( 1 979), defines 
writing as " 1 >  a visible indication of what students know 
and what they are thinking, 2) a means to organize, 
control, and direct thought, and 3) an aid to thinking and 
ideation " <p. 1 04>. It is a higher form of communication 
which builds upon progressive levels of language 
development. It entails mastery in a gamut of activities 
including handwriting, spelling, punctuation, grammatical 
context, content and organization. 
Sieber, etal ( 1 977> �ites that "anxiety has been defined 
by both existential philoshers and scientists as an 
unavoidable unpleasant experience having physiological, 
phenomenological, and behavioral manifestations "<p. 2 1 >. The 
consequence of this unpleasant experience is the development 
of a dread of the activity from which the anxiety is 
created. It is in this context, that the term apprehension 
is used within this review. 
3 
Self-concept 
Writing 
Apprehension/Anxiety 
CHAPTER I I 
J 
REV IEW OF RELATED 
This review of 1 iterature is compiled from an 
investigation of representative educational research in the 
areas of self-concept, writing attitudes/apprehension, 
writing abil ities, and achievement as each factor is related 
to Learning Disabilities. 
UNDERSTAND ING LEARN ING D ISAB I IT IES 
"Anna was in the sixth grade. She was a good student 
in most respects. She tried hard and did acceptable work in 
} 
most areas. She was easy to get along with and related well 
' 
to her peers, but she just couldn�t spell " < Payne etal, p. 
23). Payne, etal ( 1 983) cite this as an illustrative 
example of a learning disabled student. 
Understanding the nature of learning disabilities 
starts with defining the terminology. A wide variety have 
"' ) 
been employed, but Payne, etal < 1 983) cite the following 
definition created by the National Joint Committee on 
Learning Disabil i ies and presented by Hammill, Leigh, McNutt 
and Larsen < 1 981' >. "t-e:arn i ng d i �at> i 1 i ty is a generic term 
that refers to a heterogeneous group of disorders manifested 
by significant difficulties in the acquistion and use of 
1 istening, speakin9, reading, writing, or mathematical 
4 
l,IT§RATURI; 
abilities. These disorders are intninsic to the individual. 
<Such disordePs are presumed to be due to central nervous 
system dysfuncton which can result from such factors as 
anatomical differences, genetic factor�, neuromaturational 
delay, neurochemical/metabolic imbalance, severe nutritional 
deficiency or tnauma. ). Even though a 1 earning d i sab i 1 I ty may 
occur concomitantly with other handicappping conditions. 
<e. g. , sensory impairment, mental reta�dation, socia� and 
emotional disturbance) or environmental influences <e. g. , 
cultural differenc,s, insufficient/inappropriate 
instruction, psychogenic factors), �t is not the direct 
result of those conditions or influences " <p. 26>. 
Meyers � 1 987) cites the above definition as well, and 
further clarifi'es lear-ning disabi 1 i ti ies b).t describing those 
individuals as possessing at least aoerage inte1iigence w ith 
an apparent proces'f i·ng def i c i t accompanied by one or more 
academic deficiencjes '<p. 27). Thurlow, etal 0984) 
further st'ate tt)at an·abil ity- achievement discrepancy, 
wh tch refers to tbe gap be tween apparent .ab �t i ty and the 
1 eve 1 of achievement, , is the most common· method of 
classifying these students. 
THE WR IT ING PROCESS/WR IT ING AB IL ITY 
Temple , etal ( 1 982) identify writing as a mysterious 
process of r�laying our thoughts through written s�mbols and 
5 
learning to write as ao act of discovery <p. 1 ,2> • .  Also 
cited by Temple, etal ( 1 982>, were stx points �egarding the 
acquisition of written language. 1 )  Children will probably 
taKe most of the initiative in learning to write. 2) 
Children must be exposed to written language used in 
meaningful ways. 3) Childr�n learn to write by formulating 
rules about how things worK, 1 iKe spelling, by maKing errors 
that they eventually correct. 4) Children learn composition 
strategies through gradual conceptual learning. 5b C�ildren 
must have o�portunitLes to write for different purposes as 
their needs dictate. 6) Children must exert their powers to 
�earn for themselves in order for any explanation of writLng 
process to have meaning to them (p. 9- 1 0)� 
Dyson ( 1 9.82) views young writers as observers who put 
their pens to paper and begin to maKe letterTlike marks on a 
page just as they have seen others do <p. 829). The very act 
of writing itself could be responsible for the fine tuning 
of a child�s written language system and for the 
establishment of a.connectLon between reading, writing and 
language (p. 837). Dyson ( 1 982) regards the process as 
complex. "In the «ase of written language, the whole is not 
a completed pictur�, but a completed meaning, a message. 
Through their own actions, children come to realize that the 
precise arrangement <writing) of the pieces 
<linguistic/graphic symbols) is necessary if the desired 
6 
. 
whole ( read message> is to be realized-- that is, children 
establish connections between reading, wri-ting, and · 
language " ( p. 838). 
Kellog ( 1 97 1 )f as cited by Atle� and Deshler < 1 279>, 
believes that an hierarchical relationship exists between 
the differint faceti of language d�velopment. " It is 
essent �al that, prior to mastering1the intricacies of 
WI"' i't ten expression, students have some l<nowl edge and 
expertise in the areas of 1 istening, speaKing, reading; 
sp e 1 1 1  n g, han dwr i t i n g, pun c t u at i on ,. and cap h t a lr i z at il on • ""' 
Difficulties in any of these sl<ills�ill 11kely interfe�e 
with the normal acquisttion and use of written language < p. 
1 05). " Alley and Deschler also cite Lerne-r ( 1976) who 
relates· that the inabtl i ty to put thoughts into the written 
word is the most· .common communi cat lon d i sab i 1 i ty ( p:. 1 04>. 
Clay � 1 975) states that "in the child's early contact 
with written language, writing behaviors seem to play tbe 
role of organizers of reading behavrors. Writing is not the 
on 1 y .. means of express r ng ide as in wr; t ten l angaage, but i• t 
does appear to help the chi 1 d come to �r·i ps w i tti' 1 earn t ng to 
attend to the significant detaiis of written language 
(p. 3>. " The process reflects the gradual development of 
awareness of' the conventions of written languaQe. The 
degr�e to which the chi1d internai izes this understarlding as 
important, will generally mi�ror the level of prof�ency that 
chi 1 d wi 1 1  ach1 eve. 
7 
Clay < 1 982) views children as active participants in 
the development of thelr ideas about the written word ; 
'! ..,. t. 
gaining insights from seemingly ordinary events such as 
� ,. 
receiving a birthdaY card or flipping thrpugh a magazin�. 
"Early writing can begin with the teacher � or parent) as a 
i \,.i 
scribe, he 1 ping chi 1 dren at temp, t a 1 1  t��Y can py t,�e�se 1 ves 
as soon as possibl�u (p. 67). Children should write out of 
; I 
their experiences, giving them flexibiljty and a variety of 
!...,._ � l ,._, 
audiences and lang�age options. Clay < 1 982) al�o emphasizes 
' . 
the importance of 1,.1nderstandi ng how chi 1 dren �o .about their 
writing because Knowing where they are is not necessar-ily a 
i 
"' ,. I \., 
guide to how they 9?t there < p. 66). 
Billingsley ( 1 988) recognizes the importance of �ctive 
(; t � • � 
participation by students in th� establ i shm�n t P.f t!'le i r ' . 
writing goals. A critical aspect of gaining expertise in 
writing comes from efective s�lf-evalu�tion (p. 27). 
Students need to be aware of what is expectep fr9m them. 
Persona 1 i nvol vemen t in this eva 1 uat ion, tends to 
strengthened the und�rstandi ng of t,he process (pre-writing, 
outlining, drafting, revising, and editing>, and not merelr 
force them to foCU$ on a final product. 
� . 
Handwriting' s role in ��erall writing profi�i,ncy is an 
important one. Legible handwriting is neec;t'd t9, com!? 1 e te 
'1 � . 
school worK, fil) out appl) cations, or write a bjrthday 
card. Attempting �o rfad illegiblf directions is a 
frustration almost everyone has experienced. Bing ( 1 988) 
8 
suggests that while the devlopment of st�ategies to imp�ove 
o� to ci�cumvent handw�iting a�e an impo�tant pa�t of the 
cu��iculum, students should be encou�aged to focus on the 
subject content mate�ial leaving handw�iting (o� its 
ci�cumvention) to a late� p�actice time. Concent�ation on 
the visual-moto� skill of w�iting often p�events the 
acquisition of the content they should be lea�ning (p. 509). 
The method in which the thought gets into w�itten fo�m is of 
less consequence than a possible loss of lea�ning. 
Resea�che�s gene�ally ag�ee that w�iting p�oficiency 
inc�eases as students a�e given mo�e meaningful 
oppo�tunities to w�ite. Finding ways to encou�age mo�e 
w�iting p�oduction is a challenge many teache�s face. 
Dangel < 1 988) p�esents a mneumonic system fo� encou�aging 
w�itten exp�ession. While his p�og�am, called STARS, was 
designed fo� LD students, the st�ategies a�e applicable fo� 
any w�itten language p�og�am (p. 250). The components of 
this p�og�am a�e st�uctu�e, talking, assistance, 
�einfo�cement, and self-management. As Billingsley < 1 988) 
also states, the unde�standing of the p�ocess b�ings about a 
mo�e skilled w�ite�. Examples of student w�iting a�e 
eve�ywhe�e, bookcove�s, note exchanges, and even bath�oom 
g�affitti. Dangel�s system is his attempt to b�ing as much 
meaning to the w�iting done within the class�oom. 
9 
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WRITING ANXIETY AND APPREHENSION 
HoucK < 1 988) states, 11Improved writing comes through 
lots of writing expe�iences. Yet; gefting 
students who have experienced a considerable amount of 
frustration with wri·ting tasKs to view written expression as 
a doable, enjoyable and worthwhile endeavor requires 
considerable finesse•• <p. 489). Many researchers agree that 
a�ti�udes about writing are as responsible for competence in 
this a�ea as is the understanding of the writing process. 
Anyone who has ever worKed with a young child 
recognizes the urgent wwhi " question ever� youngster asKs 
when faced with a new experience. Birnbaum < 1 980) suggests 
that some children have 1 ittle opportunity to observe others 
using written language, because a hig�er virue has been 
placed on media such as television or telephone in their 
environment. Thete chil�ren inter�al ize a lesser v�lue for 
written expression since there is no modeling of its real 
value for their 1 ives �p. 203). Children who become 
proficient in writing have more frequent exposure to people 
who actively engage in meaningful writing. These same 
children generally have an att&ntive audience for their 
• 
written worK'as well because of the higher value placed on 
written language in their 1 ives. 
Alley and Deshler ( 1 979) bel feve Ehat writing 
instruction should begin with attitudes and move on to sKill 
1 0  
ATTITUDE 
mean i ngfu 1· 
development. They also feel that not dealing with anxieties 
and fears that students have abou� w�itfng assignments 
minimizes the chance of improvement ( p. 1 1 4>. Students who 
have not been successful in the early stages of w�iting are 
1 ikely to become frustrated as the complexity of these tasks 
increases. Sieber,' etal ( 1 977> agree in stating that· "one 
desirable aim of education is to creale settihgs that do not 
engender anxiety in the first prace, b�t once engendered, it 
m�st be reduced " < p. 37>. 
Cope �!978) feels anxiety about writing distorts one�s 
self-image and robs one of any possible pleasure from the 
act of writing. It has a major impact on academic and 
�areer decision� and· restricts one�s�possibi11!ies. She 
cites research done by German psychoanalyst, Federn ( 1 930>, 
referring to a neurotic commmunication disorder, writing 
phobia. This is described as a "fear of ·revealing oneself 
through bne�s writing wHich, in e�tremis, amounts to stage 
�right or writer�s block. The neurot1t�s style is 
impe�sonal and self-hiding• ( p. 4 �. 
Kroll�s < !979>-research, as cited1 by Holladay < 1 98 1 ), 
supports the ifupo�tarice of'att1tude onLsucceis bec�use 
student �ffort is es��ntfal. H� says� "Posltive attitudes 
l�ad to more willing writing, and it is·only by practicing 
writing that one can learn to write well " ( p. 2>. Sh� also 
reports Eulert�s < 1 967> conclusion that learning to write is 
1 1 
dependent upon a st�dent's self-image, attht�des and 
motivation and how they interact with dne another < p. 3). 
It is gene�ally believed that all writers experience a 
certain amount of stress over their worK, but some 
experience such extreme anxiety that it creates poor 
performance wh i 1 e hindering chances for sKiT 1 improvement .. 
John A. Daly and his various associates ha�e been 
responsible for much of the research in tbis area. Holladay 
( 1 98 1 >  quotes the Daly and• Miller � 1 975) �er.m, writing 
apprehension, as a descriptor of "anxiety about wri.ting to 
the degree that an individual views any wr.iting situation as 
more punishing than rewarding" < p. 3>. They further 
desaribe the charact�ristics of typicab.writ;ng 
aapprehensives as 1 >  fear of the demand for competency; 2> 
fear of evaluation- they feel they wi l 1  fai 1 ;  3) complete 
avoidance of wrtting; 4> they display�destructive behaviors 
when �orced < i. e. not turnin� in worK, sKipping class> and 
5> often procrastinate and display unhappiness < p. 4 - 5). � 
Raisman's ( 1 9801 research, as reported by Holladay 
( 1 98l>,supports this theorY. and further states that a chiid 
will give up trying to write in aB atte�pt to avold the hurt 
of failure thus beginning a cyclical pat�ern of wr�tlng 
failure. Writing anxiety perpetuates itself. 
As BooK ( 1 976) says, "Wri*ten communication is an 
essential aspect Qf educational and professional 1 tfe� 
1 2  
/ 
Apprehension severely 1 imits or modifies an 1ndividual�s 
ability to function with confidence and fulfill his/her 
aspirations" < Hol�aday, p. 1 2). 
Self-concept evolves from the moment of birth through 
interaction wlih those people and things that surround us. 
Pete�s and Ra�pp ( 1 980) believe self�concept is a 
ref 1 ec t ion of the chi 1 d� s over a 1 1  I dent Hy in terms of whe. t 
the child sees as attainable within his 1 imitations and how 
he feels about the different components of his s�lf Cp. 
1 6P)� McDonald < 1 980) agrees and further states that the 
aquisition of positive feelings about self will more likely 
occur i� a child is treated in such a'way that he feels that 
he matters and that his thinking is respected. This child 
a�so needs to feel that people care about him Cp. 5 1 )� 
Coopersmith ( 1 967), as cited b� Searcey < 1 988), states 
that high self- esteem children have parents who ar-e 
concerned and attentive and provrde them with appropriate 
structune, while instilling· a sense of freedom within those 
set boundaries Cp. 455). Phillips Cl982) suppo�ts this 
belief by stattng that self-esteem is �earned in early 
childhood, shaped· by the child�s experiences. The 
interactions that a .chlld has with family and friends as he 
grows would bring about any mod�fication in his beliefs 
abo.u t hi mse 1 f and others. 
1 3  
SELF-CONCEPT: OVERALL AND ACADEMIC 
McDonald ( 1 980) recognizes five component parts of 
overall self concept �ncluding feelings about bod� image 
( body appearance and performance), social self 
( relationships with others>, cognitive self < what he 
Knows), effecttng -.elf ( abi 1 i ty to contol•>, arid sE!lf-esteem 
(self-value) Cp. 53>. A child�s behavior tends to remain 
consistent with how he feels about�himself in any of these 
aspects. As Lecky < 1 945) contends, as ci·ted by Walsh 
( 1 956>, " the child not seen as bright by his parents, who 
has, therefore, come to thinK of himself as stupid or 
incapable of learning, holds to t�ts concept w�en he goes: to 
school'' ( p. 3) � 
Academic self-concept emerges as a child evalautes his 
learning by comparsion to his otheP classmat�s. It becomes 
an impo�tant face- of his self-judgment. This, �s· stated by 
Carroll and Friedrich ( 1 984), seems to signal the need for 
understanding the affective component oi. education. StipeK 
( 1 98 1 )  cites test r.esults that indicate that "childPen who 
are at the extreme ends of the perfo�mancs continuum have 
begun to tncorporate performance feedbacK into their� 
self-perceptions as early as second grade " Cp. 4081. Walsh 
( 1 956) further indicates that these feelings become the 
basis for the development of behavioral defense 
mechanisms to protect the chi 1 d� s i.n tegr:-i'tx. These . 
mechanisms i ncl-ue negat·i vi sm, stubbor.nness, withdr-awal, 
pass i vi ty and daydr.eam i ng C p. 4 &: 5) . Ph i.ll ips� < · 1 983) 
1 4  
research supports this conclusion and adds that even a 
chi 1 d" s apparent ·1 '11 he a 1 th and school absenteeism may 
relate to real anxieties about his academic competence and 
worth. 
Research suggests that children with learning 
d iff i cu 1 ties are .at greater risK for-·the de.veJ opmen t of a 
poor a�ademic self-concept. Children tend view their 
self-worth, at lea�t in part, by the aquequacy of their 
achievement in school. BlacK < 1 974) indicales that 
self-concept and learning disabilities are tircularly 
connected. A� these students progress in' age and grade they 
tend tb receive lower scores on self- esteem measures Cp. 
1 1 39) • 
"To provi�e a child �ith learning disabil i�i�• the 
opportunity for maximum realization of potential, educators 
and psychologists must assess what effect the disabi11ty has 
on �he child's peraeption of himself" < Larsen, etaT , 1 973, 
p·. 5 1 0). Their re$earch points to large discrepancies in 
these students" perc�ptions of what they are and wha� they 
would 1 i�e to· be. These differences are reflections of 
negative self-cOn�epts. Research from Marti�e < 1 956), as 
�ited by Lavin ( 1 965), support� this thinK�ng. Resear�h 
tond�cted by Cooley ahd Ayers C 1 988) �s to�sistent in its 
findings that stD�ents with learnin� disabil it)es often had 
deficits in the i r''academ i c se 1 f-concep t. They a 1 so 
suggested that int,rvention with these �tudent• should be 
1 5  
aime d a t  t h eir p erc e p tion s of ac ademia abi l i t y  C p .  1 77>� 
B l ac K ' s  < 1 974) re starc h agre e s  t h a t  f or �n y reme dia l program 
t o  be  su c c e ssf u l , i t  n e e d� t o  foc u• oncac ad�Mic se l frc on c e p t 
as we l l  as t h e  l e arnin g de fici t . 
ACADEMIC MOTIVATION AND FOR THE 
tEARNING DISABLED 
Broc K n e� ( 1 979) ci t e s  s t u die s by· Hamac h e K  ( 1 97 1 )  a n d  
Shrau ger < 1 972) whic h s h ow t h a t  " l ow se l f -e s t e em 
i n dividu als do more p oor l y t h an high se l f-e s t e e� , · 
in di�idu a l s in ac hie v eme n t si t u a t�on s  ( i . eh ,  si t u a tion s• 
t h a t  h a v e  e v a l u a tiv e imp l ic a tion s f oe 'on e's self-e s t e em > . 
Poor p erf ormance s ,  in t urn wou l d  se t t h e  s t ag� for con tin u e d  
self-criticism an d ,low se l f  e s t e em" ( p .  447.>. 
R e se arc h Indic a t e s  t h a t  a s trdn g,re l a tion ship e x is t s  
be twe e n  ac ademic aahie v eme n t an d t h eJmO tiv a tron a l  variab l e  
of c on tro l . As Cr.f.n da l · l . ,  e t a l  ( 1 962) s t a t e , " some c h i l dre n  
ac t as t h ou gh t h e y  be 1· i e v e  t h e Ir own eff or t  is t h e  major 
de t ermin an t of t h eir ac hie v eme n t rein f orc eme n t s 
( su c c ess/f ai l uce > , whi l e o t h er c h i l dr�n b�h ave as t h ou gh 
th e y  are t h e  ' p awns of f a t e' or are a t  t h e  mercy of t h e  
whims o f  o thers" ( p .  649). S tip e K  an d Weisz ( 1 98 1 )  
dif f eren tiate t h e se two t y p e s  of p erceiv e d  c on tro l as 
in t e rn a l  a n d  e x tern a l  c on tro l . How a c hi l d reac t s  t o  
su c c e ss an d f ai l ure ap p e ars t o  b e  re l a t e d  t o  his p erc e p tion 
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ACHIEVEMENT: CONTROL 
of wh e t h e r  h e , or o t h e r s ,  is t h e  c au se . Ci tin g t h e  r e s e ar c h  
o f  Co l eman, Camp be l l ,  Hobson , Mc Par t l an d ,  Mood , Wein f ei l d ,  
an d Yor k < 1 966), Nowicki an d S t ric k l an d  ( 1 973) r e p or t e d  t h a t  
t h e  be l ie f  i n  de s tiny was a maj or fac t or in sc h oo l  
ac hie v eme n t .  I t  was t h eir c on t e n tion t h a t  p u pi l  a t ti t u d e  
was t h e  s t r�n ge s t  de t e rmin an t o f  sc h oo l  ac hie v eme n t ( p . 
1 48). 
I 
l 
S tip e k  and Weisz ( 1 98 1 )  f u r t h e r  s t a t e  a c hi l d�s 
ac ademic se l f�wor t h  wi l l on l y  be e n h an c e d  if t h e  c hi l d can 
( � 
t ak e c r e di t  f or t he su c c e ss h e  ac hie v e s . Su c c e ss or f ai l u r e  
wi l l  af f e c t f u t u r e-be h avior s on l y  t o  t h e  de gr e e  t o  which a 
c hi l d ac c e p t s  r e sp on sibi l t y  f or cau se of t h a t  r ein f or c eme n t .  
This r e su l t an t mo tivation , ei t h e r  f r om t h e  h op e  of su c c e ss 
or f r om t h e  f ear of fai l u r e , be c ome s t h e  f ou n da tion f or 
I 
c on tin u e d  ac ademic p e r f orman c e . Weiss an d Weiss ( 1 988) 
su p p or t  t h e  be l ie f  t h a t  su c c e ss an d fai l u r e  ar e k e y  
mo tiv a t o r s  i n  l e ar nin g an d t ha t  wi t h ou t  mo tiv a tion , 1 i t t l e  
l ear nin g can tak e p l ac e . 
As Coo l e y  an d Aye r s  ( 1 988) s t a t e  " t h e  c hi l dr e n  wi t h  
l ow se l f - c on c e p t regar din g  sc h oo l  p e r f orman c e  we r e  mor e 
1 ike l y  t o  e x p l ain t h eir su c c e sse s as bei n g  c au se d  by 
e x t e r n a l  fac t or s , an d we r e  mor e 1 ik e l y  to e x p l ain t h eir 
f ai l u r e s  a s  bein g du e t o  l ac k  of abi l i t y  ( s t ab l e cau se s )  
t han l ac k  of e f f or t ( u n s ta b l e cau se s ) . T h e  s t u de n t may f e e l 
t h a t  if h e  or sh e has 1 i t t l e imp ac t on academic su c c e ss an d 
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f ai l ure is du e t o  ingrain e d  s h or tcomings be yon d p erson a l  
con tro l , w h a t  can be gain e d  by con tin uing t o  try" ( p .  1 77>? 
This p a t t ern of t hin king is su p p or t e d  by Pe ar l , e t a l  
( 1 980> in ref erence t o  l e arning disab l e d  s t u de n t s .  Th e se 
s t u de n t s  of t e n  p erceive succe ss as u n a t t ainab l e becau se of 
t hings be yon d t h eir con tro l ( i . e . , 1 ack of ab i 1 i t y ) . T h e y  
give u p  wi t h ou t trying , be l ieving t h a t  trying won � t  
in f l u e nce t h e  ou tcome . Th e y  f u r t h er sugge s t  t h a t  "chi l dr e n  
wi t h  l e arning prob l ems m a y  re ac t  t o  t h e  inevi t ab l e 
occasion a l  f ai l ure wi t h  imp air e d  p erf ormance , eve n in are as 
in which t h e y  do n o t  h ave a sp ecific l e arning disabi l i t y" 
( p . 8). Th eir in abi l i t y  t o  a t tribu t e  any 
se l f -re sponsibi l t y  t o  succe ss or f ai l ure 1 imi t s  t h e  
aquisi t ion of mo tiva tion f or f u t ure achieveme n t . 
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CHAPTER I I I  
I NTRODUCT I ON 
S e v e �al f ac e t s  of R�s p e�son a l  1 i f e an d e d u c a t�on a l  
ca�ee� a�e be i n g �e v i ewe d i n  hop e s  o f  be t t e� u n de�s t an d i n g  
h i m a s  a to t a l  l e a�n e� . Pa� t i c u l a� emp h as i s  h as be e n  p l ac,d 
on t h e  e l emen t s  of t h e  af f e c t i v e domain . Ev e n  i f  a solu t i on 
i s  n o t  fou n d  fo�•R, poss i b l e  i n s i gh t s fo� o t h e� s t ude n t s  
w i t h  s i m i la� •e a�n i n g p�oblems may be come ap p a�e n t  f�om t h i s  
�e v i ew .  
I n clu de d i n  t h i s  c h ap t e� i s  i n f o�ma t i on comp i le d  abou t 
h i s  fam i l y  h i s to�� , h i s  ac ademlc hjs t o�y , an d t h e  �eme d i a l 
e f fo� t s  an d p�og�amm i n g i n  wh i c h R h as be e n  i n v o l v e d . 
Ane c do t a l  �eco�ds f�om sc hoo l  p e�sonnel  an d t h i s  au t ho� a�e 
a l so i n c l u de d . The c h ap t e� e n ds w i t h  t h e  au t ho��s p�ognos i s  
fo� R�s f u t u�e . 
FAM I LY H I STORY 
R i s  an av erage 1 6  ye a� o l d adole sc e n t) l  i v i n g jn a 
me d i um-stze d �u�a l commu n i t y . He h as a h u sk y  bu i ld an d ts 
app�ox i ma t� l y 5 foo t 1 0  i n c h e s  t a 11 .  A good-look i n g you n g  
man , R h as no p h ysjc al d i sab i l i t i e s o� abno�ma l i t i es t h at 
cause h i m to s t an d  ou t i n  a c�owd. He h as a s t e ady 
g i �lf� i e n d  an d many f� i e n ds• R e n j oys t h e  same ac t i v i t i e s 
mos t  you n g  me n h;s age would , an d h e  •is.v e�y· anx i ou s  to e a�n 
h i s  d� i v i n g pr i v i le dge� Fo� a l l i n t e n ts an d p u�pose s , R 
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ap p e ar s  to be j u s� an ave r age t e e n ager. 
R�s e arly c h i l dhood development was norma l an d 
non - t r auma t i c .  He walk e d  a t  t e n  mon t h s  and t alk e d  be fo�e h e  
was a year old� To i l et t�alnln g Wa$ s u c c �ssf u l  a t  a you n g  
age < be for e 2). � i s p as t i me s  ln c l u de d'p l ay i �g i n  t h e  d i r t  
an d san d� as we l l as·c l l mbln g  t r e e s . T h e  Hu l k ,  Sp i de rman , 
c ar t oon s ,  and Se same S t r e e t we r e  t h e  t elev i s i on shows th a t  
h e l d  h i s  i n t e r e s t: As i s  t yp i c a l  of many you n g  c h i l dr e n , R 
was somewh a t  af r a i d  of t h e  dark an d h ad oc c as i on al 
n i gh tmar e s . -Mo t h er r e ad i n g t o  R was' an ac t i v�t� h e  e n j oy e d  
t wo o r  t h r e e  t i me s  a we e k . 
R�s f am i l y  i s  i ntact� w i t h  R be i n g t h e  o l de s t  of t h r e e  
boys s t i l l 1 lvin g i n  th e h ome . Twd o l de r boys f rom mo t h e r�s 
p r ev i ou s  marr i age are now bo t h  mar r i e d ,  bu t s t i ll i n  c l ose 
con t ac t w i t h  t h e  fam�ly u n i t .  The r e l ·a tion�h i p s w i t h i n  t h i s  
f am i ly ap p e ar t yp i c a l . Th e r e  ar e no· ou t s t an d i n g r i f t s 
be twe e n  t h e  bro t h e r s  an d th� mar r�age i 5  app ar e n t l y  se c u r e . 
R�s f a t h e r  comp l ete d h i �h sc hoo l  and h as ac c umu l a t e d  
some cofle ge c r&d i t s .  �e i s  c u r r e nt l .y employe d i n  a f ac tor y 
j ob whic h i s  qu i t e s t r e n uou s. Mo t h e r�s e doc a t i on al c a r e e r  
en d e d  af t e r  the n i n th gr ade . Sh e h as h ad a var i e t y of 
mu n dan e j obs , pr1mar i l y i n  uRsk i l l e d  cap ac i t�e s .  A t r a i n e d  
Eme r ge n c y  M e d i c al Te c h n i c i an ,  s h e  Is a l so ac t i ve l y i nvolv e d  
w i t h  t h e  vo l u n t eer ambu l an c e  cor p I n  h e r  hom� c ommu n i t y .  
T h e  two o l de r bro t h ens n e ve r  c omp l e t e d  edu c a t i on be yon d t h e  
t e n t h. grade an d ,  1 i k e R�s mo t h e r , h ave wor k e d  In a w i de 
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r an ge of u n sk i lle d j obs . R�s two you n ge r  bro t h e r s  h ave h ad 
an assor tme n t  .of school-r e la t e d  d i f f i c u l t i e s .  One bro t h e r  
was p 1 ac e d  i n  an a 1 t e r n a  t i v e  e d u c a t i on·  p rogr am be c au se of ·' 
d i sc i pl i n e p roblems , wh i le t h e  you n ge s t  bro t h e r  i s  c u r r e n tly 
be i n g t e s � e d  for a sp e c i al e du c a t i on plac eme n t . 
Ava i lable i n f orma t i on on t h e  f am i ly"$ me dic al h i s tory 
i s· sk e�c h y .  Fa t h ep h a s  be e n  d i agnose d-w i t h  some form of 
c an c e r  wh i c h now ap p e ars to be i n  1 on g t e rm 'rem'i'Ss i on .  
Th e r e  1 s a h i  s tory' of e p  i 1 e p sy i n  mo t h e r" s f am i 1 y ,  'bu t non e 
of t h e  s i bi i n gs c u r�en tly su f f e r  w i t h  t h e  d i sor der . R ,  as 
we 1 1  as two o� h i s  bro t h e r s , h ave r e c e· i ve d a ba't t e r y  of 
n e u rolog i c al t e� t s ,  bu t r e sul t s  p rove d  tb be n e ga trve . 
Aside f rom c h i 1 dhood e a r  i n f e c t i on s  an d' an 111 e r gy 'to be e 
s t i n gs , R has no a p p ar e n t  me d i c al p roblems . 
T h e  u n de rly i n g correla t i on be twe e n  mb t h e r"s lac k of 
5chool a c h i eveme n t  an d h e r  son s" lac k o� ac hieveme n t  i s  a 
qQe s t i on t h i s  au t hor foc u se d  u pon as R"� c ase was r ev i ewe d .  
D i d  e acH of t h em r e ally f u n ct i on a t  a lower level of 
ab i li t y? Was mo t h e r , as well as e ac h  of h e r  son s ,  le arn i n g 
d i sab1 e d? I s  t h e r e  an y de gr e e  of me n t a 1 i 'n s t abl i t y  or- do 
t h e y  me r eiy defuon s t r a t e  poor ac adem i c  sel�-con f i de n c e? Eath 
of t h i s  qu e s tion s p ose a poss i bfe c au se for R"s low 
ac h i eveme n t level. I l  fs t h i s  au t hor,s goal t o  h ave a 
be t t e r  u n de r s t and i 'n g  of how t h e se f ac tors h ave i nflu e n c e d  
t h e  cou r se of h i s  ac adem i c  c a r e e r  a s  well de t e rm i n i n g t h e  
p robab i l i t y  of an y c h an ge i n  h i s  non -ac h i ev i n g p a t t e r n . 
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SCHOOL H I STORY 
R d i d not a t t e n d  a n y  t y p e  of p r e sc hoo l p rogr am p r i or to 
k i n de r gar t e n  a t t e n de n c e . 
R e x h i b i t e d  p oor sma l l mo tor sk i l l s  a n d  an d a d i s t i n c t  
d i s l i k e for wr i t i n g as e ar l y  as k i n de r gar t e n . Wh i l e he 
ap p e ar e d  to be we 1 .... 1 1 i k e d  an d con t e n t ,  h i s  t e ach er:: saw h i m 
as i mma t u r e . He e as i l y  t i r e d  w i t h d i r e c t e d  wo�k . He was 
r e comme n de d  for .a�  tr-an s i t i on a 1 f i r s t  gr ade . 
R�s J i r s t  a t t emp t a t  gr ade on e was u n su c c e ssf u l . H e  
dompJe t e d  ve r y  t i ttt� wor k  an d se eme d p r eoc c u p i ed w i t h  a l l 
t h a t  was arou n d  h i m .  R was f r equ e n t l y  fou n d  daydr e am i n g a n d  
s t ar i ng .  H e  n e e de d  con s t an t  a t t e n t i on j u s t  to ac c omp l i sh 
I" 
s i mp l e  t ask s . Wh e n  t h e  poss i b l i t y of r e t a i n i n g R i n  f i r s t  
g r ade was sugge s t e d  t o  R�s mo t h e r , sh e r e ac t e d  s t ron g l y .  
Wh i l e t h e  t e ach e r  f e l t t h a t  R cou l d  adj u s t  to t h i s  
r e t e n t i on ,  mo t h e r  f e l t t h a t  i t  wou l d  be a maj or b l ow to R�s 
conf i de n c e  1 eve 1 i n  sc hoo l • 
R was t e s t e d for e p i l e p sy a n d  h e ar i n g probl ems du r i n g 
h i s  se con d ye ar i n  f i r s t  gr ade . The  t e s t s  r e su l t s  d i d no t 
s u p por t a p h ys i c a l  c au se for h i s  l ow ac h i eveme n t  l eve l . T h e  
sc h oo l  a l so adm i n i s t e r e d  a n  i n t e l l i ge n c e  t e s t  a n d  de t e rm i n e d  
{ 
h i s  f u l l sc a l e I Q sco r e  to be 1 1 1 , wh i c h i s  i n  t h e  s t ro n g  
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a v e r age r an ge . Th i s  t e _s t i n g  a 1 so showe d s.othe i n d i c a t i on s  of 
m i ld v i su al and ayd i t or y  p roblems • .  R."W.as �.t i ll r e s i s t an t  to 
wr i t i n g ,  bu t h i s  R e ad i n g and M a t h  sk i Hs ap p e ar e d  to f all i n  
t h e  av e r age r an ge . .  Table 1 shows R ... s Le v e  1· 2 SAT" s .  
R/S 
WORD S 36 
R COMP 34 
L I STEN 26 
N CONC 25 
M APPL 23 
READ I NG 58 
T LANG 56 
COMPLT 0 
G . E  XT S 
1 • 1 56 5 
3. 4 68 6 
4. 5 84 7 
3. 0 56 5 
2. 5 42 5 
'2. 8 51 5 
4. 5 88 7 
.o 
Table 1 
WORD R 
VOCAB 
SPELL 
M COMP 
ENVMNT 
T READ 
T MATH 
R/S 
24 
30 
1 6  
29 
0 
94 
77 
G . E .  XT 
2. 4 
4. 6 
2. 7 
3. 2 
0 
3. 0 
2. 8 
35 
8p 
40 
55 
54 
53 
R con t i n u e d  t o  h a v e  d i f i c u l t y  comple t i n g wor k  i n  t h e  
t h i r d gr ade . He s t ar t e d  h av i n g r e c u r r i n g n i gh tmar e s  a n d  
s 
4 
7. 
5 
5 
5 
5 
f r equ e n t c olds . R"s wor k  wa� sat i sfory , bu t n o t  con s i s t e n t . 
R se eme d to le ar n a gr e a t  •de al au d i t or i ally , an d h ad a g r e a t  
d e al t o  of f e r  v e r bally . Wh e n  i n v olv e d  i n  a p roj e c t  of 
p ar t i c ular i n t e r e s t  to h i m ,  he f ar su r p asse d o t h e r  s t u de n t s  
i n  t h e  grou p i n  u n d e r s t an d i n g a n d  ue r bal. i n volueme n t .  R was 
also above t h e  New Yor k S t a t e  r e fer e n c e�po i n t onlbo t h  Ma t h  
a n d  Read i n g Eleme ntany Sc hool Te s ts . 
Fou r t h  a n d  f i f t h gr ade s br.ou gh t no s i gn i f i c an t c h an g e s  
i n  R ... s ac h i e v eme nt le v el . Wh i le h e  c on t i nue d to score 
f� i r ly well on s t andar d i ze d  t e s t s , h i s  e v e r yday classroom 
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p e r f orman c e  was e x t r emely poor . Early in 5 t h  gr ade , h e  was 
g i v e n  The Ma t h  Te s t . Sin c e  h e  d i d 
scor e well below gr ade le�el on t his t e s t , h e  was plac e d  in 
a Math Ce n t e r  p rogr am to r e c ei v e  mor e in t e n se h elp in MafiL 
Wh e n  h e  r e c eiv e d  this on e -on -on e ass i s t an c e , h e  De gan to 
e x c e l  i n  Ma t h . Un fortu n a t ely , th i s  su c c e ss d i d  n o t  t r an s f e r  
to r e gu lar classroom Ma t h . 
R�s classroom t e ac h e r  subm i t t e d  a Ge n e r al Se r vic e s  
r e f e r r al i n  Jan u ar y  o f  his 5 t h  gr ade y e ar for t h e  p u r pose of  
b�t t e r  u n de r s t a n din g R�s dif f i c u ties i n  ac ademic s .  He was 
adm i n i ste r e d  t h e  t h e  Kau fman ABC an d t h e  
B e n d e r  Ge s t al t  Te s t . T h e  t e s t i n g d i d n o t  i n d i c a t e  a 
sign i fic an t e nou gh disabili t y  to label R or to p rovide 
add i tion al se r v i c e s .  
Par e n t con t a c t made a t  t h i s time was f avor able , bu t 
th e y  st i ll e x p r e sse d a n g e r  abou t R�s 1 s t gr ade rete n t i on . 
T h e y  we r e  su p por t i v e of an y ass i s t an c e  t h at was av a i lable 
I • 
fo� R .  Mo t h e r  also e x p r e ss e d  con c e r n  t h a t  h e  m i gH t follow 
i n  he r academic foots t e p s . 
R also f a i le d  th e New Yor k  S t a t e  F i fth Gr ade "�r i t i n g 
Te s t . "R  was t h e n  con side r e d  �a PSEN s t u de n t ( Pu p  i 1. w i t h  
s p e c i al e d u c at i on al n e e ds )  a n d  r e comme n de d  for wr i tin g 
r eme dia t i on i n  t h e  s i x t h gr ade . 
R�s SAT scor e s  for 4th an d 5 t h  gr ade s ar e 1 i ste d in 
Tables 2 and 3·r e sp e ct i v ely . 
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Stanford-Green Diagnostic 
WISC-R, Sat tery, 
Table 2 
SUBTEST STAN I N E  tt I TEMS RAW. ·SCORE NAT"L LOCAL 
%T I LE %T I LE 
RANK R�NK 
Wor d  S t u dy Sk i l l s 5 60 42 55 3 1  
R e ad Comp . 6 60 481 76 72 
Voc abu l ar y  7 36 29 77 63 
Numb•r Con c e p t s 8 34 29 8 9  7 1  
Ma t h  Comp 4 44 1 8  23 3 
Ma t h  A p pl i c a t i on s  7 ·40 33 8 1  62 
To t a l  R e ad i n g 6 1 20 90 70 57 
To t a 1 Matb 6 1 1 8 80. 62 .. 32 
Bas i c Ba t t e r y  407 1 99 44 
Table 3 
SUBTEST ST�N I NE tt I TEMS RAW SCORE NAT"L LOCAL 
%T I LE %T I LE 
RANK RANK 
Wor d  S t u dy SK i l l s 6 60 46 67 49 
Read Comp 4 60 28 28 1 5  
Voc abu l ar y  6 36 26 60 47 
Numb e r  Con c e pts 6 34 2 1  6 1  37 
Ma t h  Comp . 2 44 1 1  9 1 
M a t h  Ap p l  i c a±ion s 4 40 1 7  35 1 9  
To t a l  R e ad i n g 5 1 20 74 45 23 
To t al Ma t h  4 1 1 8 49 28 8 
Bas i c Ba t t e r y  4 1 7  1 49 1 3  
M I DDLE SCHOOL. 
R con i n u e d  i n  Ma t h  Ce n t e r  i n  t h e�M i dd l e S�hoo l � bu t 
serv i c e was d i scont i n u e d  ap p rox i ma t e l y  m i dway t h rou gh hjs 
f i r s t  ye ar . 
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'' 
R be gan r e c e i v i n g ass i s t an c e  rn t h e  Re ad i n g and Wr i t i n g 
Ce n t e r  on a da i l y  bas i s  i n  t h e  b e g i nn i n g of 6 t h  gr ade . He 
aga i n  r e spon ded v e r y  we l l  to t h e  i n d i v i du a l  a t t e n t i on .  T h e  
c e n t e r  t e ac h e r  be gan to e n cou r age R to l e arn to typ e i n  
hop e s  of p rov i d i n g' h1m t h e  op p or t u n i ty to ge t h i s  t hou gh t s  
down i n  a mor e  e f f  i c i .�tn t i de a .  Wh i �e R ap p e ared v e r y  
i n t e r e s t e d  h e l p i n g t o  ov e r come h i s. d i f f i c u l t i e s ,  h e  d i d n o t  
s e em ab l e t o  mo t i v a t e  h i mse l f  t o  taK e the n e c e ssar y s t e p s . 
De sp i t e R"s ap p ar e n t su c c e ss i n  t hi-s p rogr am , h e  
cont i n u e  t o  s t r u g g l e i n  h i s  r e gu l ar c l asse s .  H e  r.e fose d to 
comp l e t e  wrl tte n wor�. , he f e l l asle e p  i n  class and 
ge n er.al l x  f r u s t r a t e d  a l l h i s  t e ac h e r s . Ve r bally , R was v er.y 
s t rong an d 'demon s t r a t e d  good u n der.s t an d i n g of a w i de v ar i e t y 
of t op i c s .  He was we l l  r e ad an d sp e n t  mu c h  of h i s  f r e e  t i me 
r e ad i ng i n de p e n de n t l y .  
R was p l ac e d  i 'n a R e sou r c e  Room i n�addi t i on t o  t h e  
Wr i t i n g Ce n t e r  i n  Jan u ar y  o f  h i s  s i x t h gr ade y e ar for � 
e v alu a t i o� .  H i s par e n t s  we r e  con t ac t e d  abou t a possible 
l e ar n i n g ·d i sab i l i t�- Ths ichoo} t h e n  f i l e d •a Su sp e c t e d  
Han d i cq,p r e f e r r a l  w i · t h  h i s  p a r e n t s" conse n t .  
R con t i n ued w i t h  '�' that 1 e v e  1 ·of se r v i c e for t h e  
r ema i nd e r  of 6 t h  gr.ade . T e s t i n g d i d  i n dlc a t e  t h e  pr.�se n c e  
of a wr i t i n g d i sabL l i ty and R was labe l e d b y  his sc h oo l  
d i s t r i c t  as a L D  s t u de nt . The  school also de s i gn e d  a p rogr am 
for t h e  n e x t schoo l  ye ar i n  wh i c h R would ·r e c e i v e Lan g u age 
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Ar t s  a n d  Con t e n t Suppor t i n  a Le ar n i n g Ce n t e r. He wou l d 
con t i n u e  t o  r ece i �e a l l h i s  o t h e r  sobj ec t s  i n  t h e  
rn a  i n s t r e am .  
R scor e d  wel l abov e t h e  New Yor K  S t a t e  ref e r e nce po i n t s  
i n  bo t h  Ma t h  an d Read i n g on t h e  s t an dar d i �e d  t e s t s  
adm i n i s t e r e d  t o  h i m a t  t h e  conc l u s i on o f  s i x th gr ade . 
R con t i n u e d  to h av e  d i  f f  i cu l t y  .w i - t h• a l l h i s  
rna i ns t r e ame d c l .asse s i n  7 t h  gr ade as we 1 1  • De sp i t e  c 1 ose 
mon i tor i ng by b i s Learn i n g Ce n t e r  tea�h e r , R wou l d  n o t  
comp l e t e  wr i t t e n  wo�K . An a t t emp t w a s  made i n  th e c e n ter t o  
t e ach h i m Ke yboar d i n g, bu t h e  was not v e r� r ece p t i v e .  H i s  
n e twor K of avo i dance t ac t i cs was f ar re ach i n g .  Sucte ss was 
somewh a t  mor e  1 i K e l y  i f  t h e  t e ac h er or a i de sa t w i t h  him i n  
an a t t emp t to K e e p  him on t asK . He n e v e r  p asse d a t e s t , 
becau se h e  n e v e r  comp l e t e d  one . 
A p e r son a l i ze d  Lan gu age Ar t s  p rogr am was de s i gn e d  to 
h e l p  R ga i n  p rof i e ncy i n  a l l ar e as of t h e  wr i t i n g p roce ss . 
I t  f ocu se d on sk i l l  bu i l d i n g as we l l  as con f i de nce bu i l d i n g .  
He r ece i v e d  much i n d i v i du a l  a t t e n t i on a n d  s u p por t .  Se v e r a l  
t e s t i n g mod i f i ca t i on s  we r e  a l so wr i t t e n  i n to h i s  e duca t i on a l  
p l an .  R was a l l owed f l e x i b l e  sch e dul i n g a n d  se tt i n g ,  as 
we l l  as u se of a scr i be ,  t yp ewr i t e r  or wor d p roce ssor . 
A cou n se l i n g su p por t sys t em was p u t i n to pl�ce t h i s  
ye ar as we l l .  I t  was an op p or t u n i t y for R to d i scuss h i s  
p e rce p t i on s  abou t schoo l a n d  h i s  l acK of ach i e v eme n t .  T h e  
we e k l y  se ss i on s  were de s i gn e d  to b e  i n form a l  an d 
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non - t h r e a t e n i n g .  R i c h ar d  was not a t  a l l r e c e p t i v e .  
Ne ar t h e  e n d  of t h e  sc hoo l  ye ar , R was r e v i ewe d by t h e  
sc hoo l ' s  Commi t t e e  o n  Sp e c i a l Edu c a t i on1 t o  de t e rm i n e a 
p l ac eme n t  to me e t  hts n e e ds .  Wh i l e t h e se n e e ds we r e  
r,cogn i zab l e ,  sc hoQ l  p e r son n e l we r e  in a qu an d r y  as to how 
to se r v i c e R .  R ' s p ar e n t s  con t i n u e d  to be f r u s t r a t e d w i t h  
h i m  as we l l .  Th e y  aga i n  e x p r e sse d d i sap po i n tme n t  ov e r  h i s  
f i r s t  gr ade r e t e n t i on. Af t e r  l e n g t h y  d i sc u ss i on , t h e  
c omm i t t e e  de c i de d  t o  se n d  R t o  t h e  h i gh sc hoo l  w i t h  
c on t i n u e d  Sp e c i a l Edu c a t i on p l ac emen t .  He h a d  demon s t r a t e d  
v e r ba l  c omp e t e n c y  i n  h i s  s u bj e c t  ar e as an d t h e  t h e  comm i t t e e  
f e l t h e  may b e  mo t i v a t e d  t o  wor k  i f  h e  was e ar n i n g h i gh 
sc hoo l  c r e d i t .  W i t h  h i s  p r omo t i on ,  R was r e t u r n e d  t o  h i s  
or i g i n a l  gr ade s t a t u s .  Ev e r yon e be l i e v e d  t h a t  t h i s  wou l d  be 
a t r eme n dou s conf i de n c e  boos t e r  as we l l .  
Tab l e 4 
SUBTEST STAN I NE # I TEMS RAW SCORE L.::OCAL 
·XT I LE XT I LE 
RANK RANK 
Voc abu l ar y  5 40 23 44 3 1  
L i s t e n i n g Comp . 6 40 29 6 1  56 
Sp e 1 1  i n g  1 50 6 1 1 
Langu age 3 59 20 1 1  2 
Numbe r Con c e p t s  4 34 1 4  30 7 
Ma th Comp . 1 44 6 2 1 
M a t h  Ap p l i c a t i on s  6 40 22 63 37 
Soc i a l Sc i �n c e  2 60 1 9  8 1 
Sc i e n c e  3 60 23 1 7  3 
To t a l  L i s t e n i ng 5 80 52 5 1  39 
To t a l  Lan gu age 1 1 0 9 26 3 1 
To t a l  Ma t h  4 1. 1 8  42 25 5 
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T able 4 shows R ' s s e v e n t h  gr ade SAT scor e s . I t  should 
be no t e d  He r e  t h a t  R wa� e x t r emely r e s i s t an t t o  t ak i n g t h e se 
t e s t s .  An a i de sat be s i de h i m  for t h e  maj on i t y  of t h e  
e x am i n a t i on t i me . 
SECONDARY 
R con t i n u e d  h i s  avo i dan c e  of wr i t t e n  wor K  a t  t h e  h i gh 
� 
school . H i s anx i e t y  le v el i n c r e ase d a n d  h e  was of t e n  se e n  
p ac i n g .  R s t i ll was lac k i n g i n  self -mo t i v a t i on ,  de sp i t e h i s  
ap p ar e n t de s i r e to gradu a t e . H i s  i n t e r e s t  i n  Re a d i n g  
r ema i n e d  h i gh an d h e  demon s t r a t e d  mar K e d  v e r bal p rof i c i e n c y . 
R e x p e r i e n c e d  spor ad i c  su c c e ss i n  h i s  ma i n s t r e am class 
a r e as . Ma t h·an d Lan gu age Ar t s  con t i n u e d  t o  g i v e h i m t h e  
mos t d i f f i c ul t y .  
An e v alu a t i on was con du c t e d  by t h e  school p sy c h olog i s t 
i n  Jan u ar y  of h i s f r e shman ye ar i n  or d e r  to r e v i ew R ' s 
con t i n u e d  el i g i b i l i t y  for a h an d i c ap p e d  label an d t h e  
ap p rop r i a t e n e ss of h i s  p rogr am . R ' s  scor e s  on t h e  W I SC-R 
demon s t r a t e d  abo v e  av e r age lan gu age de v elopme n t  an d 
p e r c e p t u al or gan i za t i on al sk i lls . H i s  only weak n e ss was i n  
! 
t h e  ar e a  of gr ap h omo tor sk i lls . R ' s p e r forman c e  on t h e  
WRAT-R su p por t e d  those w e ak n e sse s ,  p ar t i c u larly i n  S p e ll i n g  
a n d  i n  t h e  wr i t i ng p roc e ss .  Soc i al-emo t i on al 
f ac tor� we r e  asse sse d t h rou gh t h e  u se of a se n t e n c e  
c omple t i on t e s t  an d in t e r v i ew .  R d i sc u ss e d  pos i t i v e 
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a t t i t u d e s  towar ds f am i l y  an d f r i e n ds ,  bu t h i s  a t t i t u des an d 
p e r c e p t i on s  su r rou n d i n g sc hoo l an d h i ?  a�aQem i c  abi l i b i e s  
w e r e  v e r y  n e gat i v e. 
R f a i l e d t h e  New Yor K  S t a t e  c omp e t,oc y t e st Jn Ha t h  
t h a t  w�s adm i n i s t e r e d  a t  t h e  co�c l u s i oQ oi nin t h  gr ade . He 
ac c ummu l a t e d  on l y  fou r cou r se �r e d i t s �s.we l , l �  
T e n t h  grade was a d i s�$ t e r  for R, I ron�c a l �Y. ,  the on l y  
c ou r se s  t h at h e  p asse d we r e  tnose cou rse s wh i c h h e  f a i l e d 
h i s f i r s t  Yeir , Ma t h  an d Gy� . Fa i l u r e s  we r e  again 
a t tr i bu t abl ed \P t h' r efu sa l t o  compt�te wr i t t e n  wor K . He 
d i d u se the wor d  p roc e ssor on oc asslQn s ,  bu t R was 
i n con s!s t,n t i n  h i $  o�n e f for t s  to jmp rov e h i s  K e yboar d i n g 
sK i l l .  f 
An a t t emp t wa� made to �ou n s� l  R .  He deh i be r a t e l y  
m i $se d aReo i ntme n ts .  Wh e n  h e  d i d  a t t e n d , h e  was e x t r eme l y 
p ass i v e an d u n coop e r a t i v e .  R was no t w i l l i n g to sh a r e  any 
me an i n gf u l  d i a l og u e . E v e n t u a l l y ,  cou n se l i n g was drop p e d  as 
a se r v i c e for R .  
T h e  d i s t r i c t Comm i t t e e  on Sp e c i a l Edu c a t i on de t e rm i n e d  
� 
t h a t  R/s p rogr am was e d u c a t i on a l l y  ap p ropr i a t e , bu t 
conc l u de d t h a t  t h e r e  wou l d  p robab l y be no s i gn i f i c an t c h an ge 
i n  R/s ach i e v eme n t u n t i l  h e  de v e l op e d  t h e  i n t r i n s i c  
l \ 
mo t i v a t i on an d conf i de n c e  i n  h i s  ac adem i c  ab i l i t y .  He w i l l  
c on t i n u e  r e c e i v i n g Lan gu age Ar t s  an d Con t e n t Su p por t i n  t h e  
L e a r n i n g Ce n t e r  an d t h e  r ema i n d e r  of h i s  p rogr am w i l l  be i n  
t h e  ma i n s t r e am .  
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ANECDOTAL REMARKS 
T e ac h e r s� p e r c e p t i on s  of a s t u de n t an d t h e  su bse qu e n t 
comme n t s made by t hem of t e n  r e v e al mu c h  mor e  abou t t h e  
s t u de n t  t h an me r e  classroom o r  t es t i n g p e r forman c e  may 
i n d i c a t e . I n  or de r to u n de r s t an d  on e as a to t al le ar n e r , 
i t  i s  n e c e ssar y t o  v i ew all t h e  comple x i t i e s of t h a t  
p e r son al i t y  and s t yle . Ju s t  as a doc tor i n v e s t i ga t e s  all 
poss i b i l i t i e s be for e d i agnos i n g an i llne ss an d p r e s c r i b i n g 
t h e  ap p rop r i a t e  t reatmen t ,  an e d u c a tor should e v alu a t e  a 
s t ude n t  t h rou gh a mult i f ac e t e d  p e r sp e c t i v e. 
I t  i s  t h i s  au t h or�s i n ten t to p a i nt a mor e  comple t e  
por t r a i t  of R by r e v i ew i n g se v e r al comme n t s and r e por t s  
f i le d  by school p rof e ss i on als who h av e  wor k e d  w i t h  R .  
' . 
Wh e n e v e r  poss i ble , p ar e n t al r e spon se an d/or con c e r n  i s  
r e  1 a t e d  as we 1 1  • 
R�s t e ac h e r  ar r an g e d  a p ar e n t con f e r e n c e  to d i sc u ss 
h e r  con c e r n s  for R an d  t h e  poss i b i l i t y  of r e t� i n i n g h i m i n  
f i r s t  gr ade . '\ Mo t h e r  was s t au�c h i nr��r con c e r n  t h a t  R an d 
h i s  bro t h e r  wouJd be i n  t h e  same gr ade . W h e n  t h e  t e ac h e r  
d i d r e c omme n d  r e t e n t i on for R sh e s t a t e d , u I don� t f e el 
t h a t  r e t e n t i on w i ll be de t r i me n t al a t  all , u nle ss p ar e n t al 
p r essu r e  become s i n v olv e d . "  
Follow i n g i s  a le t t e r  i n  r e sponse to a p ar e n t al r e qu e s t  
made of R�s se con d gr ade t e ac h e r : 
3 1  
l;L!;MENTARY. 
"De ar Mr s .  
Last  we e K  you asK e d  me to Keep tr ac K of how of t e n  an d 
how l on g  R s t ar e d  in to sp ac e . 
I fou n d  t h i s  an i mp oss i b l e  t asK . I can no t K e e p  t r ac K 
of R an d  s t i l l  t e ac h  t h e  o t h•r c h i ldr e n . 
R u su a l l y  i t ar :es or  j u s t  s i ts wh e n  I ·  am wor K i n g w i t h  
o t h e r  smal l grou p s. I f  h i s  grou p i s  'W i t h me t h i n gs a r e  
be t t e r . He may t aKe 1 on ge r to do t h i n gs w i t h  t h e  .grou p , bu t 
h e  does i t . 
W h e n  1 e f t," to do wor K  on h i s  own h e  v ar i ·e s . Las t we e K  
h e  d i d  f a i r l y  we l l  T u e sday , We dn e sday , an d Th u r sday mor n i n g .  
By Th u r sda¥ af te.r n oon i t  was as Lf h i s con cen t r a t i on .had 
be e n  e x h au s t e d : he d i d n e x t  to no t h i n g .  
O t h e r  we e K s  h e  u su a l l y  s t ar t s  ou t Mon days w i t h  1 i t t l e 
don e  an d h e  gr adu a l l y  p i c K s  u p  as t h e  we e K  p rogr e sse s so 
t h a t  h e  ge t s  man y mor e t h i n gs comp l e t e d  by We dn e sday 
t h rou gh Fr i day . 
Aga i n  I am sor r y  I cou l d n o t  K e e p  t r ac K  of t h e  s t ar i n g ,  
bu t to be f a i r  to R I c an no t  e v e n  gu e ss on t h e  l e n g t h  of 
t i me . I do K now t h e  t i me s  v ar>' de p e n d i n g  on who or wh a t  
c a t c h e s  h i s  a t t e n t i on .  
S i n c e r e l y , " 
R" s t h i r d gr ade t e ac h e r  made th i s  comme n t  on h i s  1 �s t.  
r e por t c ar d .  Sh e s t a t e d , " R  h as a gre a t  de a l  to offe r 
ve.r ba l l y .  I w i sh I ..cau 1 d h av e  mo t i va t e d  h i m to- p u t  mor e of 
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h i s  t ho u gh t s ,  i de as ,  an d K nowle d�e on p ap e r . I h av e  e n j oye d 
wor K i n g w i t h  h i m  i n  v e rbal d i sc u ss i on s . He n�e ds t o  de v elop 
se 1 f -mb t i v a t  i on . "· 
I n  r e spon se t o  to t al non p rodu c t i v i t y i n  all h i s  
classe s ,  R was r e comme n de d  for t e s t i n g on a ge n e r al 
r e f e r r a  1 • Th e gu i dan c e  cou n se 1 or d•scr i be d R as fol 1 ows , "R 
i s  a t o t ally un i n volv e d  c h i ld .  H i s  p ar e nts an d h� we r e  
r�se ntf u l  of t h e  man n e r  i n  wh i c h r e t e n t i on was h an dle d . ·  H e  
shows n o  e n t h u stas� for an y p ar t o f  school . I t  i s  b e c om i n g 
i n c r e as i n gly mor e  d i f f i c u l t  to de t e rm i n e j u s t  wh a t  R doe s 
K now . " 
The r e sults of t h e  t e s t i n g brou gh1 a p sycholog i s t ' s  
recomme n da t i on of TRUST an d wor d  p roc e ss i n g .  
R f a i le d  to me e t  m i n i mum r e qu i r eme n t s  on t h e  F i f t h 
Gr ade Wr i t i n g Te s t  an d t h e r efor e  r e c e i v e d  se r v i c e f rom t h e  
R e ad i ng an d Wr i t i n g Ce n t e r . H i s t e ac h e r ' s  c omme n t s a t  m i d 
-ye ar follow . " R i s  a v e r y  i n t ell i ge n t boy who h as be come 
v e ry de f e a t e d  i n  t h e  ar e a  of wr i t t e n  e x p r e ss i on .  I h a v e  
se e n  a v e r y  pos i t l v e•c h an ge i n  h i s  a t t i t u de . He h as be e n  
mor e  ale r t  an d de f i n i t ely mor e  i n t e r e st e d  i n  t r y i n g to do 
some t h i n g abou t h i s  p roblem . I n s te ad of go i n g i n t o  h i s  
sh e 1 1  , h e  h as asK e d  for h e  1 p mor e  ov e r t 1 )' . We c an ' · t  �x p e c  t 
to �olv� all of R�� p roble�s t h i s  y e ar or c h ange •1 1 t h e  
h ab i t s  h e  h as de p e n de d  o n  for t h e  p as t  s i x ye ar s i n  sc hoo1 , 
bu t I do se e a pos i t i v e c h an ge i n  h i s  whole ov e r all 
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a t  t i t u de. I r e a  1 1  y e n ·j oy R. H i s  i de as a r e  v e r y  i n  t e  1 't i ge nt 
an d h e  r e a. l l y r e  1 a t e s  we 1 1  to i n d i v i du a l  a t t e n t i on . "  
"R i s  de l i gh t f u l .  He was se e n  o n  fou r s e p ar a t e  
occas i on s  t o  comp l e t e  t h e  t e s t i n g. Ev e n  t hou gh I sp ace d t h e  
TOWL < Te s t  of Wr i t t e n  Lan gu age ) ov e r  fou r days , R d i dn � t  
comp l e t e  t h e  p ar ag r a p h  sec ton. I t  was t oo much for h i m  t o  
t h i n k u p  a sequ e nce o f  e v e n t s  much l e ss wr i t e t h em . ..  T h e se 
commen t s  are t ak e n  f rom a r e por t of t e s t i n g r e su l t s whe n  R 
was l abe l e d as a L�ar n i n g D i sab l e d  s t u de n t du r i n g s i x t h 
g r ade. 
I 
T h e  au t hor r eca 1 1  s wr i t i n g t h i s  e n ' t r y  i n  h e r  c 1 assroom 
( . 
f i 1 e on R. " T h e  on l y  succe ssf u l  me t hod t h a t  I cou l d  come 
t' 
u p  w i t h to k e e p� on t ask i s  to s i t b e s i de h i m  w i t h  a wa t e r  
bo t t l e and "squ l r t11 h i m wh e n  h e  s t r ays. H e  l ov e s  t h e  
a t t e n t i on an d R i s  comp 1 e t i n g  wor k. 11 
" 
Wh i l e n o t  a l on g  t e rm 
so l u t ion , R r eme be r s  an d t a l k s  abou t t h a t  e v e n  to t h i s  day. 
SECONDARY. 
R� s I du s t r  La 1 Ar t s  t e ach e r. c.omme n  t s  t h at ,  "He j 4s t 
s t an ds arou n d  and ta l k s. He i s  �u s t  no t �o i n g an y wor k �n d 
doe sn�t se em to car e . "  
O n  t h e  o t h e r  �an d ,  h i s  �h ys i ca l  Educat i on t e ach e r  se e s  
h i m as "some..one who ,a l .�ays. t r i e s. "  
R�s Ma t h  te acpe r  was· i n  con s t an t  t u rmo i  1 becau se o f  R�s 
i ncon s i s t e ncy. 11 I f  h e  t r i e s ,  I w i  1 1  p ass h i m. Some days I 
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r e a l l y  t h i n K h e  Knows wh a t  h e  i s  do i n g .  O t h e r  days , I /m j u s t  
n o t  so su r e . "  
Th e abov e not a ton s ar e j us t  a f ew r e p r e se n t a t i v e 
samp l e s .  R h as def i n i te l y  l e f t  an i mp r e ss i on on a l l who 
h av e  K nown or wor k e d  w i t h  h i m .  
R i s  so br i gh t ,  bu t v e r y  f ew p eop l e ar e awar e of t h i s  
f ac t . He absor bs i n f orma t i on g i v e n  i n  c l asse s ,  bu t r e f u s e s  
I h 
t o  do wr i t t e n  wor k . A w i de r an ge of s t r a t e g i e s h as b e e n  
t r i e d w i t h  R ,  bu t to da t e  no t h i n g h as h ad su s t a i n e d  su c c e ss . 
W h i l e de te rm i n e d  to l i n i sh h i gh sc hoo l , R doe s n o t  ap p e ar 
abl e to fo l l ow t h e  s t e p s  n e c e ssar y to ac h i e v e  t h a t  goa l . 
R w 1' 1 1  con t i n u e  to r e c e i v e su p por t for h i s  wr i t i n g 
d i sab i l i t y as we l l as t h e  ap p rop r i a t e  t e s t i n g mod i f i c a t i on s .  
Unfor t u n a t e l y , t he se se r v i c e s  w i l l  no t be su f f i c i e n t . I t  i s  
t h i s  au t hor > s be l i e f  t h a t  t h e  p a t t e r n  of f a i l u r e  w i l l  
c on t i nu e  u n t i l  e i t h e r  R qu i t s sc hoo l  or h e  r e cogn i ze s  h i s  
n e e d  for cou n se l i n g su p por t .  He n e e ds t o  ga i n  an awar e n e ss 
of h i s  tru e  s t r e n g t h s  an d we ak n e sse s i n  ac adem i c  ar e as . 
U� l e ss R be c om e s  i n t r i n s i c a l l y  mo t i v a t e d  to i mp rov e , no r e a l  
p rogr e s s  c an be ac h i e v e d . 
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CHAPTER 4 
SUMMARY 
Th e p u r pose of t h i s  c ase s t u dy was to r e v i ew t h e  
bac k gr ou n d  of an adole sc e n t, le ar n i n g d i sable d s t u de n t. A 
se condar y p u r pose of t h i s  s t u dy was to i n t e r p r e t t h e  
r ela t i on sh i p  of h i s  wr i t i n g av e r s i on t o  h i s  se l f -c on c e p t .  
R i s  an av e r age you n g  man w i t h  a h i s tor y of ac adem i c  
f a i lu r e . Se v e r al membe r s  of h i s  i mme d i a t e  f am i ly also 
e x pe r i e n c e d  some t y p e  of d i f f i c u l t y  i n  sc hool . H i s f am i ly 
r ema i n s i n t ac t w i t h  bo t h  p a r e n t s  employe d ou t s i de t h e  home . 
R demon s t r a t e d  an av e r s i on to wr i t i n g as e arly as 
k i n de r gar t e n . Th i s  h as con t i n u e d  t h rou ghou t h i s  school 
ye ar s .  He was tot ally non -p rodu c t i v e ,  p ass i v e an d 
i n d i f f e r e n t .  Al t hou gh h e  p e r f orme d a t  abov e av e r age le v els 
on man y s t an dar d i ze d  t e s t s ,  he was u n able to t r ansf e r  t h i s  
ab i l i t y  i n to da i ly wr i t t e n  classwor k .  
R was p lac e d  i n  a v ar i e t y  of p rogr ams de s i gn e d  to 
s u p por t h i s  sp e c i al ac adem i c  n e e ds . Th e se i n clu d e d  Ma t h  
Ce n t e r , Re ad i n g an d Wr i t i n g Ce n t e r  an d t h e  Le ar n i n g C e n t e r . 
A t t emp t s  we r e  also made to su p por t h i s  non -ac adem i c  n e e ds 
t h rou gh cou n sel i n g. Non e  of t h e se p rogr ams brou gh t t h e  
su c c e ss t h a t  h ad b e e n  de s i r e d . 
CONCLUS I ON 
Th e r e  ap p e ar s  t o  be an u n de rly i n g cor relat i on be twe e n  
R ' s  mo t h e r ' s  lac k o f  sc hool ac h i e v emen t a n d  R ' s s i m i l  i ar 
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l ack of succe ss . A p a t t e r n  of f ai l u r e  is c l e ar l y 
e s t ab l ish e d . Mo t h e r  e x p r e ss e d  conce r n  a t  man y con f e r e nc e s  
t h rou ghou t his schoo l ye ar s abou t R fol l owin g  i n  h e r  
f oo t s t e p s . 
R an d two bro t h e r s  h ave be e n  t e s t e d  by schoo l p e r son n e l 
and a l l achieve d a t  l e a s t  ave r age l eve l abi l i t y  scor e s .  
This in dica t e s  e ach of t h em shou l d be ab l e to f u nc tion 
wi t hin t h e  ave r age r an ge . Th e r e for e , l ack of abi l i t y  is no t 
an a t t ribu t ab l e cau se for l ack of achieveme n t  in t h e se 
sib l in gs .  I n forma tion on mo t h e r�s abi l i t y  l eve l was no t 
avai l ab l e to t his au t hor . 
R was d e t e rmin e d  t o  be disab l e d in t h e  a r e as of Wri tin g 
an d Sp e l l in g .  R�s you n ge s t  bro t h e r  is cu r r e n t l y  being 
t e s t e d  for a disabi l i t y . T h e  u n de r s t an ding of Le ar nin g 
Disabi l i t e s  was n o t  c l e ar du rin g t h e  time wh e n  mo t h e r  was 
s t r u gg l in g in schoo l . 
Whil e t h e r e  is no ap p ar e n t his tory of me n t a l  
in s t abi l i t y  in R�s f ami l y ,  t h e r e  a r e  s t r on g  in dica tion s of 
p oor academ i c  con fide nce . Mo t h e r  h ad a gr e a t  de a l  of 
difficu l t y in schoo l . Sh e f e l t eve r yone acc u s e d  h e r  of n o t  
t r yin g wh e n  sh e t hough t t h a t  sh e was . Sh e con tin u e s  to h ave 
a h ar d  time de a l in g  wi t h  h e r  own e duca tion a l  e x p e rie nce. 
Mo t h e r  a l so disp l ays much an xie t y  ove r  h e r  chil dr e n�s 
p e r formance in schoo l , bu t can n o t  be a r e a l  su p por t 
becau se of h e r  l ack of se l f -e s t e e m. For much of R�s schoo l 
car e e r , sh e cr e di t e d  t h e  schoo l �s r e t e n tion of R in fir s t  
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. 
gr ade as t h e  main r e ason for his lac K of su c c e ss .  All t h e  
siblings h ave demon s t r a t e d  t his lac K o f  ac ademic con fide n c e  
wi t h  p assivi t y  or disr u p tive b e h avior . Non e  of t h em h ave 
e x p e rie n c e d  mu c h  ac ademic su c c e ss . 
R demon s t r a t e s  man y n e ga tive p e r c e p tion s of himself in 
his abili t y  to accomplish sc hool t asK s . I t  is t his au t hor / s  
con t e n tion t h a t  some of t h e se we r e  in plac e be for e R eve n 
s t ar t e d  sc hool . R was awar e  of his de ficie n c y  a n d  
in t e r n alized a ve r y  n e ga tive opinion o f  h i s  ac ademic 
abili tie s .  He develop e d  a n e twor K of avoida n c e  t ac tic s t o  
K e e p  him from t h e  p ain f ul r e alization t h a t  h e  w a s  lac Kin g i n  
writing sKill . By avoidin g wri tin g ,  h e  avoide d evalu a tion 
of wh a t  h e  de eme d was in f e rior wor K . T e ac h e r s /  e x p r e ssion s 
of f r u s t r a tion ove r  his r e f u sal to comple t e  wri t t e n  we r e  
e asie r  for R t o  h an dle t h an a possible c ri ticism of 
some t hin g he h ad t rie d to wri t e . 
The only possibili t y  of R br e aKin g t his p a t t e r n  is f rom 
wi t hin him . This au t hor believ e s  h e  n e e ds e x t e n sive su p por t 
t h rou gh coun selin g to t ac Kle t his p roblem h e ad-on . Wi t h  an 
u n de r e s t an din g of himself an d his f e elin gs abou t sc hool, h e  
may be able t o  br e aK t h e  c h ain o f  non -ac hieveme n t .  
FOR FURTHER STUDY 
The implic a tion s  for f u r t h e r  s t u dy ar e wide r a n ge d . 
While t his s t u dy was c ase sp e cific , i t  in dic a t e d  t h e  n e e d  
for con tin u e d  r e se a r c h  in to you n g  p eople / s  p e r c e p tion s of 
t h eir ac ademic abil i t e s . A be t t e r  u n de r s t an ding of a 
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s t u de n t ' s  con f i de nce le v e l  i n  t h i s  ar e a  an d i t s r ela t i on sh i p  
to a c h i e v eme n t m i gh t  be u s e f u l  i n  p r e v e n t i n g a p a t t e r n  of 
f a i lu r e  s i m i lar to t h a t  se e n  i n  R ' s c ase . 
Th i s  s t u dy also su gge s t s a n e e d  for r e se ar c h  i n to t h e  
d e v e lopme n t o f  self -e s t e em grou p s  as an al t e r n a t i v e su p por t 
sys t em w i t h i n  t h e  e du c a t i on al p rogr am for a t -r i sK s t u de n t s . 
A lon g i t u d i n al s t u dy of low ac adem i c  con f i de n t  s t u de n t s  
could p rov i de clu e s  t o  t h e  v alu e of s u c h  su p por t .  I t  could 
also i n d i c a t e  t h e  mos t  op por t u n e  t i m i n g for su c h  
i n t e r v e n t i on .  
F i n ally , t h i s  r e v i ew emp h as i ze s  t h e  con t i n u e d  n e e d  for 
v ar i e d t e ac h i n g s t r a t e g i e s  to me e t  t h e  i n d i v i du al le ar n i n g 
n e eds of all s t u de n t s .  Th e de v elopme n t of al t e r n a t i v e 
a p p roac h e s  to e du c a t i on should be a foc u s  for f u t u r e  
r e se ar c h . 
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SAMPLE tt 1  
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F I NAL COPY 
APPEND I X  A < CONT . > 
F I FTH G RADE WR I T I NG TEST 
SAMPLE tt 1 
I w a s  n i n e w he n  I s t a r t e d  
b a s se b a l l  a t  t he t o w n  h a l l 
I l e a r n  t o  f i e l d , b a t , a n d  s l i d  
b u t  w he n  y o u  f i e l d  i t s h a r d . I t s h a r d  
b e c ou se y o u  h a v e  t o  c ov e r  a b i g  s p a c e .  
b a t i n g i s  f a i r l y  e a s e y  b e c ou s e  a l l y o u  
Ha ve i s  s w i n g . An d  s l i d  i s  v e r y e a s e y  
you j u s t  s l � d . NO W  t he g a m e s  h a v e  b e g u n  
a n d  w e  w o n . t i me g o s  on . L a s t  g a me o f  
t he s e's o n . l a m u p  t w o  o u t s  t w o  s t r i k e s 
t hr ee b a l l s  I swon g home r un .  
A n d  t h a t s  how I g o t  s t a r t e d . 
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APPEND I X  B 
F I FT H  G RADE WR I T I NG TEST 
SAMPLE tt;2 
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REEVALUAT I ON OF F I FTH GRADE TEST 
S I �TH GRADE ADM I N I STRAT I ON 
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S I XTH GRADE WR I T I NG ASS I GNMENT 
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APPEND I X  E 
N l NTH GR�DE REASERCH .PROJECT 
I NTRODUCT I ON . ·, .� • � /1 
.. · . ;' ' I 
THE BMX B I CYCLE WASN ' T  POPULAR UNT I L  THE 1 970 -' S ,  K I DS :�ft-J 
CAL I FORN I A  BEGAN TO COPY MOTORCYLE DAREDEV I LS BY RAC I NG THE I R  B I KES ON 
H I LLS AND VACANT LOTS WHERE THEY L I VED . BMX MEANS B I CYCLE MOTORCROSS 
WH I CH I S  A COMB I NAT i m� OF MOTORCYCLE AND CROSS COUNTRY . 
TODAY 40/. OF ALL K I DS HAVE BMX "' S .  3 M I LL I ON BOYS AND G I R L S  
0�� THEM . BMX RAC I NG HAS BECOME A POPULAR ACT I V I TY .  FREESTYL I NG I S  
ALSO ANOTHER K I ND OF R I D ING THAT OWNERS OF BMX "' S  BECOME I NVOLVED W ITH . 
I W I LL BE D I SCUSS ING B OTH TYPES OF ACT I V I T I ES ,  BMX RAC I NG AND 
FREESTY L I NG AS WELL AS MA I NTENANCE OF A BMX . 
Br1X RAC I NG WAS FOUNDED I N  1 939 . BOYS AND G I RLS OF ALL AGES 
RACE BMX "' S . THERE ARE RACES FOR THE B I KES IN EVERY STATE . A BMX C�� 
RACE I N  EXCESS OF 30 MPH . THE MA I N  FEATURE OF THE COURSE I S  THE 
"TABLETOP " .  I T  I S  A JUMP W I TH A FLAT TOP . I T  SENDS PEOPLE SOAR ING IN 
THE AI R .  
RACERS ARE D I V I DED I NTO BEG I NNER , NOV I CE ,  EXPERT AND PRO . AGE 
CLASS I F I CAT I ONS RANGE FROM 6 AND UNDER TO 1 7 AND OVER . THE BMX 
COMPET I TORS AND THE I R  PARENTS ARE OBSESSED W I TH W I NN I NG RACES . OF 
COURSE , THEY PAY $200 . 0 0 TO OVER $ 1 1 0 0 0 . 0 0 FOR A B I KE .  R I DERS ENTER 
FOR TROPH I ES OR B I KE SHOP CERT I F I CATES . 
A RACER F I RST NEEDS TO BECOME VERY ACQUA I NTED W I TH THE B I KE . •  
HE NEEDS TO KNOW ALL THE PARTS ON I T , Hot� I T  FEELS WHEN MAK ING TURNS 
ON HARD OR SOFT GROUND , HOW TO KEEP UP SPEED W H I LE MAK ING A TU�� AND 
HOW TO USE HAND BRAKES I NSTEAD OF'  COASTER B RAKES . 
TRACKS ARE ANYWHERE FROM 600 TO 1 40 0  FEET . THE TWI ST ING , 
T U RN I NG ROUTE EACH TRACK TAKES I S  USUALLY BORDERED BY BALES O F  HAY AND 
. 
AUTO T I RES . NO TWO BMX TRA I LS ARE EXACTLY AL I KE BUT ALL HAVE S IM I LAR 
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CHARACTE R I ST I CS THAT ARE MEANT TO TEST R I DER ' S  S K I LLS . THERE I S  A 
HOLD I N G  P I T  AT ONE END OF THE TRACK FOR THE B I KERS TO STORE THE I R 
B I KES . THERE I S  A B I KE I NSPECT I ON BEFORE THE RACE AND THERE ARE MOTO 
SHEETS TO TELL YOU WHEN YOU W I LL BE RAC ING . 
SOME OF THE RULES I NCLUDE B I KE WHEEL S I Z E , NUMBER PLATES MUST 
B E  V I S I BLE , I T  MUST HAVE STANDARD MOTORCROSS HANDLEBARS ,  NO S I D E 
STANDS OR C HA I N  GUARDS ,  T I RES MUST HAVE TREAD , AXLES CANNOT PROTRUDE 
MORE THAN 1 14• . 
FREESTYL I NG ENTHU S I ASTS OFTEN B U I LD RAMPS I N  THE I R  BACKYARDS 
TO ENABLE THEM TO DO ROLLBACKS , K I CKTURNS AND AERI ALS . QUARTER OR 
HALFP I PES ARE USED IN FREESTYLING ALONG W I T H  THE CAL I FORN I A  SEWER 
P I PES . R I DERS W H I Z UP AND DOWN THE S I DES . OLD POOLS ARE ALSO USED BY 
FREESTY L I NG B I KERS . FREESTYL ING CAN B E  MORE DANGEROUS THAN JUST 
RAC I NG BECAUSE THE RI DER PUTS H I MSELF MORE AT R I SK W I TH I NTRI CATE 
TURNS AND JUMPS MORE fREQUENTLY . 
MOST R I DERS USE CAL I PHER BRAKES TO DO THE I R  T R I CKS , ALTHOUGH 
SOME R I DERS PREFER COASTER BRAKES TO DO SPECI F I C  STUNTS L I KE THE 
WHEEL I E ,  CURB ENDO , RAMP R I D ING AND FLY I NG . 
BMX MA I NTENANCE AND PARTS I NCLUDES HANDLEBARS , WHEELS , NECKS , SPOKES , 
HUBS , T I RES , R I MS , BEAR I NGS , FRAME , FORK , LUG NUTS , SPROCKET S , 
CRANKS ,  AND PEDALS .  MA I NTENANCE I S  FA I RLY S I MPLE I F  YOU KNOW WHAT YOU 
ARE D O I NG . TO KEEP A BMX IN GOOD WORK ING ORDER YOU HAVE TO KNOW ALL 
THE PARTS , HAVE THE R I GHT TOOLS , AND KNW HOW . I F  YOU MESS UP IN 
t1A I NTENANCE , YOU CAN GET I NTO B I G  TROUBLE DUR I NG A RACE . I HAVE SEEN 
SOME TERR I BLE ACC I DENTS BECAUSE THE B I KE WASN ' T  PROPERLY CHECKED . 
< RECENTLY , SOMEONE ' S  FRONT WHEEL FELL OFF AND THE FORKS PENETRATED H I S 
STOMACH > . I F  YOU DO IT R I GHT , YOUR B I KE W I LL GO FASTER AND BE 
Ll GHTER . · THERE ARE TH I NGS TO DO L I KE GREA S I NG AND OI L I NG PARTS , 
5 1  
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T I GHTEN ING THE LUG NUTS AND BOLTS , CAREFULLY T I GHTEN THE SPOKES SO 
THAT THE R I M  DOESN / T  GET BENT , T I GHTEN ING THE CHA I N , HANDLEBARS ETC .  
CHECK THE GEAR RAT I OS OF THE SPROCKETS . 
BMX R I D I NG AND RAC I NG TAKES A L OT OF T I ME , ENERGY AND MONEY , 
B UT I T  I S  ALL WORTH I T . I T / S A GOOD WAY TO IMPROVE YOUR ATLET I C 
SK I LLS , MEET NEW PEOPLE , TRAVEL AROUND THE U . S .  AND FEEL GOOD ABOUT 
WHAT YOU CAN ACCOMPL I SH .  RAC ING , R I D I NG , AND t1A I NTA I N ING A BMX HAS 
I MPROVED MY QUAL ITY OF L IV I NG AND TAUGHT ME A LOT . 
52 
I 
, .  
' 
. i 
' 
I 
' 
I 
' . 
APPEND I X  F 
T I PS FOR HELP I NG STUDENTS COPE 
� I TH WR I T I NG ANX I ETY 
R�sp e c t s t u de n t s . 
Cr e a t e  a su p p or t i v e c l assr oom e n v i r onme n t -- t o  r e du c e  t h r e a t  
an d f e ar . 
He l p  s t u de n t s u n de r s t an d  t h e  wr i t i rt g p r oc e ss . 
Br e ak t h e  p r oc e ss i n t o  s t e p s  a n d  s l ow down t h e  p r oc e ss t o  
a l l ow  s t u de n t s  t o  de a l  w i t h  c ogn i t i v e c on s t r a i n t s  by 
g i v i n g a t t e n t i on t o  on e asp e c t at a t i me . 
En c ou rage p l ann i n g .  
S t r e ss t h e  r e c u r s i v e n a t u r e  of t h e  wr i t i n g p r o c e ss . 
Teach t h e  s t u de n t s  t h a t  wr i t i n g i s  a messy p r oc e ss ; a l l ow 
s t u den t s  t o  be me ssy i n  wr i t i n g .  
En c ou r age s t u de n t s  n o t  t o  e d i t t oo soon . 
E n c o u r age r e v 1 s 1 on .  T e a c h  s t r a t e g i e s f or r e v i s i on .  Pe r h ap s  
g i v e an o t h e r  gr ade f or r e v i s i on .  
I n t e gr a t e  s t u dy of me c h an i c s i n t o  t h e  s t u dy of c omp os i t i on .  
De -emp h as i z e c orr e c t n e ss u n t i l  s t u de n t s �are c omf or t a b l e w i t h  
t h e  p r oc e ss of c om p os i n g .  
Des i gn r e a l i s t i c  sp e c i f i c  p r omp t s .  
G i v e mor e  a t t e n t i on t o  i n v e n t i on or ge n e r a t i n g i de as f or 
wr i t i n g .  
G i ve mor e  a t t e n t i on t o  au d i e n c e  f or wr i t i n g .  
Pr ov i de e x amp l e s or samp l e s ,  n o t  mode l s ,  f or wr i t i n g .  
Use s t u de n t samp l e � of wr i t i n g .  
A l l ow  s t u de n t s  t o  p ac e  t h e i r  own wor k . 
Mak e e x p e c t a t i on s  c l e ar t o  s t u de n t s ;  t ak e  t h  mys t e r y  ou t 
of ass i gnme n t s  a n d  c r i t e r i a  f or grade s . 
De -emp h as i z e gr ade s .  
Pr ov i de ass i s t an c e  t o  t h e  s t u de n t s  t h e  wr i t i n g 
p r oc e ss . 
I n i t i a t e  i n d i v i du a l  c on f e r e n c e s  an d t u t or i n g se ss i on s .  
De v e l op and u se gu i de l i n e �  f or se l f -e v a l u a t i on of wr i t i n g .  
D e v e l op and u se gu i de l i n e s  f or p e e r  r e s p on se t o  wr i t i n g .  
Un de r s t an d  t h e  r e l a t i on sh i p  of t h e  af f e c t i v e t o  t h e  
c ogn i t i v e .  o 
T e ac h t o  c h an ge s t u de n t ' s  a t t i t u de s  as we l l  as t o  i mp r ov e  
t h e i r  wr i t i n g ab i l i t i e s .  
Use t h e  wor k sh op mode l f or t h e  c l assr oom : i t  f ac i l i t a t e s  
a l l of t h e s e  su gge s t i on s . 
Ho l l aday ( 1 98 1  p .  23 ) . 
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APPEND I X  G 
SUGGESTED STRATEG I ES FOR 
LESSEN I NG WR I T I NG ANX I ETY 
Fr e e  Wr i t i n g 
Loop i n g 
Jou r n a l s 
Br a i n s t orm i n g 
I de n t i f y i n g a Qu e s t i on as a S t ar t i n g Po i n t 
P r ob l em So l v i n g 
Sc e n ar i os 
Cas e s  
S i mu l a t i on Game s 
Pe e r  Re sponse t o  Wr i t i n g 
Pe e r  Gr oup D i sc u ss i on an d S t u dy 
G r o u p  Wr i t i n g 
G r ou p  E d i t i n g 
Se l f -Ev a l u a t i on 
Emu l a t i on 
Se n t e n c e  Comb i n i n g 
Ex p l or a t i on f or d i c o v e r i n g a subj e c t & f or ge n e r a t i n g i de as 
Ho l l aday < 1 98 1  p .  2 4 ) . 
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